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NEW! Program Goals
& Strategies

*functional Language Proficiency \ _/

*90%+ #Hebrew Language Use in the Classroom

*Comprehensible, Contextualized & Compelling Input

- *Broad Student Engagement

* Literacy!!
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Second Language Acquisition:
A ‘Krash’ Course

Acquisition-Learning l-lypo’rhesus
Monitor Hypothesis o
Natural Order Hypothesis i
Input Hypothesis

Affective filter Hypothesis

-Stephen Krashen, PhD.
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. Stephen Krashen on
. Language Acquisition:

“Language acquisition proceeds best
when the input is not just
comprehensible, but...even compelling;
so interesting that you forget you are

listening to or reading another nen ihe
language.... ceds pest \Ne ot
' = and pﬂ.)c c pe“’ 19 “.\a not
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Transportation




* Why Not Teach Topical
. Units Or Themes? '

Not necessarily compelling

Low-frequency vocabulary => insufficient
repetitions

Don’t reflect authentic communication

Semantic sets (i.e., colors, foods) aren’t
retained

Constrain opportunities for personalization



Students ARE the curriculum!

Interest surveys, interviews and dquestioning
Tailored + customized = Personalization
Collaborative stories => Partnership

Humor + authenticity = comthunify



(Lots and lots of)
input precedes output.

INPUT OUTPUT

SO &
P

listening speaking

L reading writing




T/CI Shift #Highlights

Novice to Intermediate Learners

UNTIL NOW...

Communicative Language Approach

Teaching With Comprehensible Inp

EMPHASIZES:

* Interactions in the target language (TL)
* Authentic texts
* Language and language learning

» Connects language beyond the classroom

EMPHASIZES:

Comprehensible, contextual, compelling input in the TL
Asking, telling, writing and reading stories & texts
Repetition of high-frequency structures & vocabulary

Varied literacy activities to support acquisition

SAMPLE ACTIVITIES:

Cooperative work requiring negotiating meaning
Scripted role-plays to practice language functions
Memorized chunks, i.e., songs, dialogues, skits

Discreet grammar and pronunciation

Alisa Shapiro, December, 2013

SAMPLE ACTIVITIES:

Teacher circling to establish meaning
Story-asking with drama, props, humor, cognates
Reading & embellishing elicited story

Pop-up grammar & translation for comprehensibility



CI Teachers...

*Maintain slow, clear & comprehensible communication
in the target language.

*Engage students in responding to questions and
commands.

- "Check frequently for understanding.

*nToach to the eyes.””

T
i *Susie Gross




CI Students...

*Are enthusiastic because the story/lesson is
compelling & engaging.

*follow and Earhcnpafe because the input is
comprehensibl

*Generate & contribute story details.

*Miscue/signal when they don’t understand.

*Sign up again next year.
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Scaffolding New Language

+3 core structures

It may take
upwards
75-125
repetitions to
acquire new
vocabulary.

+3 coré ctures

/

Current

Vertical knowledge

articulation

“focuses on
core
structures.

Foa




Hay - There is

¢Qué? : |
What? Necesita - need(s)
. iDonde?
Tiene - have/has  Where?
¢Quién?

Who? Vaa-go/goesto

Rejoinders:
- iOh, no! iOh, no!
iPobrecita! - Poor thing!



Either/Or



The Super 7:*
High frequency Verbs

eExistence There is - W ,Nn
eldentity S/he is - pronouns
eLocation Is infat - 2
ePossession Have/#as - D W
ePreference Like(s) - 1NN
eMotion Go/goes - 1)
eVolition Want(s) - N\

Other high-frequency verbs may include:
LYY , NI VT NN 01D etc.

*Terry Waltz



Hebrew Rejoinders...

*Invite novices to successfully contribute
*Help teachers monitor comprehension
*Employ hi-frequency words and/or idioms

*facilitate conversational turn-taking

IDD'N 2DNNA N IMINY1 N
nvl hoon oy NN i
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‘l —only
212K 2NN - like(s) to eat
..2 Y1 -run/sto
..o -have/has
Rejoinders

NJDNn - Poor thing SR o
- 2DNKNA NN - No way!
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There is/has

There isn’t/doesn’t have
only

likes/loves to eat
wc_im‘/s
goes to

Sab



Either/Or
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Whiteboard/Projector

|

Storage
Teacher’s Desk

|

Carpet

Word Study Word Wall & Student Work Bulletin Board

Science/Social Studies Center

Student Table

T
Book Shelves " )
Independent : : _ %
Reading
Student Library S
Floor Pillows! e O
Student Table g SO :. o

Student Table

Writing Center

Student Table

IEAA PAOop Aduey

Student Table

Student Table

Guided Reading




~ Exploiting Cognates

. & Proper Nouns
s WL

-
!i DOGS-BURGERS-'!EE?!
| . il v "‘w/). g

Provides familiar anchors

T

Lightens the cognitive load
Lowers learner’s affective filter
Encourages student contributions/engagement

Eliciting (wacky=memorable) details builds
community



Endless Hebrew

SUBJECT

Mickey Mouse
A Chimpanzee
The penguin

An astronaut

Hf VERB

goes to
eats
says to

gives (to)

Proper Noun/Cognate

Old Orchard Mall
(at) Burger Ranch

the giraffe

R

YINTNIA



Dramatize

Draw &/or ‘capfion
Re-order/assemble
Reader’s T heafef

Dictation

iy Story 'V!ariafions‘gj' -

- Dozens more strategies




1. Establish Meaning

2. CCCI [Comprehensible, Compelling,
Contextualized Input] '

3. Read
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~ Brain-friendly N E
~ Strategies
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